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ORACY

Activities to develop children’s speaking
and listening skills across the curriculum

‘Reading and writing
float on a sea of talk.’

Britton, J. (1983). Writing and the story of the world. In B. M. Kroll & C. G.
Wells (Eds.),

Explorations in the development of writing: Theory, research, and

practice (pp. 3—30). New York, NY: Wiley.

The benefits of children being fluent, confident and
articulate speakers reach far beyond the limits of the
classroom; oracy is a skill that equips them to succeed in life.
It is essential that, as educators, we help children to become
effective communicators enabling them to better understand
themselves and the world around them.

The oracy charity Voice 21 explain that there are two aspects
to speaking and listening in the classroom: “learning to talk
and learning through talk”. In order to facilitate this, there need
to be plentiful opportunities for children to develop the
communication skills needed in life, as well as consolidating
their wider learning through the use of talk. Based on the
National Curriculum, this overview outlines the progression
of these skills throughout primary school and provides
suggested activities, curriculum links and resources to
support oracy in the classroom.

Benefits of Oracy...

Ability to communicate effectively.

Helps children to make connections in their learning.
Boosts creativity.

Helps children stay engaged.

Builds relationships.

Improves all areas of literacy.

Develops confidence.

Promotes mental health and well-being.

Wider career opportunities in later life.

Encourages respect for others.

Promotes inclusion - everybody’s voice should be heard.

If you would like further support on developing the oracy curriculum in your school or would like bespoke training, please contact the Literacy Team at One Education.

www.oneeducation.co.uk/teaching-and-learning/literac



http://www.oneeducation.co.uk/teaching-and-learning/literacy

OneEducation

Putting children first

EYFS

3 years old

Objectives

Use up to 300 words and can use different
words for different things, e.g. description of
what things look like; where something is.
Refer to something that has happened in the
past.

Put 4 or 5 words together to make short
sentences.

Ask lots of questions.

Have clearer speech. This may still include some
immaturities, e.g. finding it difficult to say r’.
Listen to and remember simple stories with
pictures.

Understand longer instructions.

Understand simple ‘who’, ‘what’ and ‘where’
questions.

Join in with other children playing.

Play more imaginatively.

Be able to have a conversation.

Recognise others’ feelings and begin to show
empathy.

Opportunities, Activities and Resources

WH Questions

What | Where | When
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Use images to represent feelings. ‘
Don't demand too much of children’s ability: g‘
avoid overloading them with questions. m’

e Label objects in role play area.

e Talk about the difference between past and
present.

e OWL and ROCK (Hanen).

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://bubert.com.ua/item/antonyms-cartoons
https://www.findel-education.co.uk/product/curricular/english/spelling,-punctuation-and-grammar/sentence-flip-book/he1546622
https://www.tts-group.co.uk/blog/2016/10/20/small-world-play.html
https://www.pinterest.com/pin/school--61783826126033170/
https://www.ypo.co.uk/news-and-events/blog/six-steps-to-imaginative-play-in-early-years
https://www.ebay.co.uk/itm/334215341946
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Putting children first

e Ask lots of questions using question words.

4 years old e Be able to answer ‘why’ questions.

e Use longer sentences and link them together
simply.
Describe things that have already happened.
Have mostly clear speech.

e Listen to longer stories and answer questions
about them.

e Understand and use colour, number and time
related words.

e Enjoy make-believe play.

Start to enjoy simple jokes. . . . O

Start to be able to make plans for games with [red ] [[blue | [purple] [goliow]

others. . . . .

|_pink_| [ green | |orange || brown |

one three five

Reading

Al schefier

Image Credit: Early Years Scotland

e Visual timetable - use to recap the events of the day.

e Discuss opinions and feelings of the day.

e Repetition of words by the teacher rather than F
asking children to say again.

e Teacher to regularly share stories and questions. The reading

e Listening to these in different formats: teacher, framework
YouTube, Reading Eggs, CDs etc.

e ‘Choosing Board’ of games - ask children to choose
and then ask others to join in.

e Props/costumes/creative area as prompts for
discussion.

Sanusry 2022

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.twinkl.co.uk/resource/t-l-4449-why-question-poster
https://www.amazon.co.uk/First-Joke-Book-Kyle-Craig/dp/1785952501/ref=sr_1_5?crid=D2PRFDVY1D1Q&keywords=my+first+joke+book&qid=1704473888&sprefix=my+first+joke+book%2Caps%2C79&sr=8-5
https://www.teacherspayteachers.com/Product/Colour-name-match-board-1505840
https://www.youtube.com/watch?app=desktop&v=WC_SBmoXrUw
https://www.amazon.co.uk/Superworm-Julia-Donaldson/dp/1407170724/ref=sr_1_1?crid=2C5XCFZI6PLSS&keywords=superworm+book&qid=1704473956&sprefix=superwo%2Caps%2C89&sr=8-1
https://assets.publishing.service.gov.uk/media/65830c10ed3c34000d3bfcad/The_reading_framework.pdf
https://readingeggs.co.uk/
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Putting children first

5 years old

Take turns in longer conversations.

Use well-formed sentences.

Using a wide range of words.

Thinking about the meaning of some words.
Be able to re-tell short stories.

Use most speech sounds correctly.

Enjoy listening to stories, rhymes and songs and
start to make up their own.

Ask relevant questions and make relevant
comments.

Understand spoken instructions without
stopping what they are doing.

Understand more complicated language, e.g.
first, last, might, maybe, above, in-between.
Understand sequencing words.

Take on different roles in imaginative play.
Use talk to help work out problems, organise
their thinking and take part in activities.

Ihustraled by
Richard Johusson
e

Time Words Worksheets
EYFS/KS1 Resource

o,

Image Credit: cuentosparacrecer.org

e Story tables with props and visuals.

e Play turn-taking games, e.g. Connect 4.

Rather than saying, “your turn and my turn”, be more specific: “Cole’s
turn, Jazmyn’s turn.”

Teacher to demonstrate lots of modelling of well-formed sentences.
Teacher to expand and develop on what the child has said.

Role play - linked to small world and stories shared with the class.
Facilitate talk in the maths area.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://www.google.co.uk/books/edition/You_Choose/GD6gEAAAQBAJ?hl=en&gbpv=1&printsec=frontcover
https://open.spotify.com/album/1iIEhsbUuusD4joWgp813T
https://usborne.com/gb/100-favourite-nursery-rhymes-9781803701042
https://www.teachwire.net/teaching-resources/time-words-worksheets-for-eyfs-and-ks1/

OneEducation

Putting children first

STAGE 1

Listen and respond
appropriately to adults
and their peers- listen
for periods appropriate
to their age

Obijectives

Understands the need to look at who's talking
to them and think about what they are saying.
Demonstrates attentive listening and can
express simple views on a subject.

Listen and understand instructions about what
they are doing, whilst doing it.

Consistently understands simple 2 and 3 part
spoken instructions e.g.in P.E. - walk across the
bench, get a beanbag and put it in the hoop.
Understand ‘how’ and ‘why’ questions.

Opportunities, Activities and Resources

Be an
ACTIVE

listener!

Image Credit: The PE Hub

e Demonstrate eye contact (where appropriate) and other ways of
showing attention.

e [Focus on common vocabulary.

e  Give pupils ways to respond: comment “/ think that...” ask “why..."

e Play games that involve following instructions, e.g. Simon Says,
building Lego in teams, treasure hunts.

e Use visual aids for instructions: e.g. pictures of the bench, bean bag
and hoop in PE lessons.

)

Ask relevant questions
to extend their
understanding and
knowledge

Will extend their understanding and knowledge
by asking simple questions in a small group e.g.
What...? When...? Why...?

e Teach children to understand questions
first, then ask them.

e Blanks Levels of Questioning: helps
support the development of questions
(begin with Level 3).

Image Credit: University of Birmingham

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://www.amazon.co.uk/Active-Listening-Bulletin-Scholastic-Teachers/dp/1338344838
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Putting children first

e Understand that words can be put in groups and
Use relevant strategies %’J‘VZ eximi’j'es-d Coorde
. . ]
to build their nderstand and use a range of words to
describe the ideas of time, shape, texture and
vocabulary size.
e Select specific words to make the meaning
clearer. e.g. “I'm going to play with the red spotty
ball and then the blue one.”

Encourage children to make semantic links and recognise categories,
e.g. sorting word cards with images on.

Discuss different ways of categorising, e.g. where the animals live, how
they move, fur or no fur.

Help build the children’s descriptive vocabulary.

Play ‘What am 17" games as a class.

Use ‘cheat sheets’ - 20 questions.

Vocabulary is VITAL resources from One Education.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for

Education ‘National Curriculum’, 2014.



https://m.youtube.com/watch?v=fuDFz8AijfM
https://m.youtube.com/watch?v=aolmjyuViO8

OneEducation

Putting children first

e Use language to express opinion and explaine.g. | = = = = = = = = = |

Articulate and justify ‘I want to go and build a snowman because it's e Teach different types of responses: disagree,

|
1 1 X
snowing and it's fun.” ) comment, extend... Provide sentence starters
::Zﬁ:ﬁiirngsuments e Show that they can use language to reason and : because : qur the;i'j ot . Al i
o ive children a statement, e.g. animals are
persuade. : _________ 1 scary” then ask them to choose a starter to
respond to the comment.
e Work on different conjunctions in English and
the purpose that they each have.
e Give children a scaffold they can use to
formulate their sentences.

List events with detail.

T STTEGITES . ?eellsgic?r?eesvae:;sr.etell incidents from their own R
0 . ]

descrlptl?ns, experience mainly making appropriate tense

explanations and choices, using character names and basic

narratives for different sequencing.

purposes, including for

expressing feelings

Provide frequent opportunity to retell stories and experiences.
Use story planners (Elklan have useful resources).

Provide images and props to support retelling.

Give children key vocabulary on cards/word mats.
Photographs of visits, different places as a memory prompt.
Sequencing word cards, e.g. time vocabulary.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.oliverjeffers.com/lost-and-found
https://shop.scholastic.co.uk/products/75084?gclid=EAIaIQobChMIl6W96uHGgwMVG5GDBx0b0gRLEAQYAyABEgJm0fD_BwE
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Putting children first

e Start conversations and join in with them.
Maintain attention and K Behaves appropriately during interactions and

participate actively in

will demonstrate the use of some non-verbal
gestures - looking, eye gaze, posture- turning

Couaborat.'ve . towards the speaker when talking to others.

S NVEIEE N ERS VA o Give details that they know are important and 1 : :

on topic and initiating Wl” inﬂuence the “Stener' ) Image Credit: Cambridge International | Credit: TES TALKABOUT
. mage Credit: DT,

and respondlng to e Uses language to ask, negotiate, express CHILBREN

comments opinions and feelings.

Non-verbal skills (RSE) - What is ok and not ok.
Explain that eye contact is looking but not staring.
Distance - personal space.

Emotional Literacy. .
‘Talkabout’ resources (make sure these are age-appropriate).
Distinguish between what is relevant vs. not relevant in relation to the
topic and audience.

e Who to tell what

e Engages in imaginative play and can act out

stories and improvisations from familiar 5 ° Prov'qe access to props. )

t:)sges\?:lzen CUEIER situations verbalising and using words, phrases E ¢ U§e T/lsuals from books/films.

P : and sentences appropriate to the situation. = ¢ Display story maps.
understanding through S e Teach children songs to go
speculating, ° along with stories.
hypothesising £ e Word cards with pictures for
. o : dual-coding.
imagining and v e Hierarchy: progress from

exploring ideas physical objects, to
photographs, to drawings, and

then line drawings.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.pentagonplay.co.uk/news-and-info/mud-kitchen-activities-and-lesson-ideas
https://mycommunicationbox.com/product/talkabout-for-children-2-developing-social-skills/

OneEducation

Putting children first

e Speakinaway thatis clear and easy enough to

Speak audibly and understand (although there may still be some
‘immaturities’).

fluently with an . .
. [ e Use well-formed sentences, including longer
increasing command sentences with more detail.

of Standard English e  Start to join clauses with conjunctions.

Use colourful semantics to support
understanding of sentence structure.
Speaking and Listening Through Narrative
- Black Sheep Press.

Sentence starters/stems.

Work on conjunctions in English.

Use character voices in context.
Participate in e Contributes appropriately to discussions making

. . comments relevant to the topic.
discussions, P

presentations,
performances, role

play/improvisations &
debates

Role play areas.

Shared reading.
Grouping words into
topics (semantics) - e.g.
sorting words into
whether they are
weather-related or not.

e Wil vary their voice for effect e.g. “I really want
Gain, maintain and a dog for Christmas.”

monitor interest of the

[IEELS)

Image Credit: Twinkl

Role play.

Shared/choral/echo reading of sentences.
Look at the use of italics to show stress.
Which words would you stress? Does it
sound strange if you swap words?

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://www.pinterest.co.uk/02reb/topic-down-at-the-bottom-of-the-garden/
https://www.blacksheeppress.co.uk/product/speaking-and-listening-through-narrative-ages-5-7/
https://www.pinterest.co.uk/kayleykayleykay/asdatesco-supermarket-roleplay/

OneEducation

Putting children first

Consider and evaluate
different viewpoints,
attending to and
building on the
contributions of others

Select and use
appropriate registers
for effective
communication

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for

e Responds to what they hear with relevant
comments.

On topic vs. off topic.

Questions/discussions in class across different
subjects.

Class discussions can be scaffolded using
sentence frames and key vocabulary.

Play ‘opinion, fact or lie' - “Grass is blue”

nou

“Pineapple is nice on pizza”, “the sun is hot.”

e Uses a more formal tone with the adults in
school.

e Looking specifically at language use and effect.

e Standard vs Non-standard English.

e Discussion: What would you say to your friends?
What would you say to an adult at school?

e Circle time: manners and showing respect to all.

Education ‘National Curriculum’, 2014.



http://www.communication4all.co.uk/http/traditionaltales.htm
https://www.tes.com/teaching-resource/maths-sentence-stems-12307568

OneEducation

Putting children first

STAGE 2 Objectives Opportunities, Activities and Resources
e Listens to others and is beginning to summarise . .
Listen and respond some of the main points. e At the end of the session, ask children
e A e e e | Understands complex 2 to 3-part instructions to recap vvha? happened (what went
Pprop . Y . e.g. With your partner, decide which character from well anq any mprovemgrﬁs).
and their peers- listen the book you would most like to be friends with and | ®  Recapping and summarising events.
for periods explain why. e Forlonger instructions, use a visual & it
appropriate to their aid, e.g. ‘Now and Next board’. — e
age e Colour Dictation - following colouring B s @)

instructions.

- ‘ ‘

e ——..
e Show interest and ask lots of questions to find
Ask relevant questions out specific information e.g. How do we know...? e Use the method ‘5 W's and How' - on the fingers.

Why did...? ¢  Model some questions for pupils.

to extend their
understanding and
knowledge

Why didgié

&\ | GreafFirejof
' happdh?

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.camhsnorthderbyshire.nhs.uk/asd-in-under-5s-copy-2
https://www.oneeducation.co.uk/reading-gems-part-1-our-reading-approach/
https://www.liveworksheets.com/node/3115007
https://www.youtube.com/watch?v=DSH81jl-uAk

OneEducation

Putting children first

e Ask for the meaning of unknown words. -
B EE R = ¢ Use newly introduced topic words appropriately N e
to build their In a sentence. e SWORD
vocabulary b BuckeT

for class

Learned

A fun, adaptive and gamibed vocabulary learming platform for

Vocabulary
deceived
in0 make somebody believe |
something that is not true |

Little Red Riding Hood was
deceived by the Big Bad Wolf.

e Word Wall - add new words to the wall display as they are encountered
and include visuals to support learning.

e Explore a ‘Word of the Day'.
Create actions for new words.
Once they have been taught, ask children to define words and use them in
a sentence.

e When introducing a new topic, give a list of new words and meanings.

e Make ‘Silly Sentences’ by changing one key word in sentence.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://twitter.com/wordbucket
https://www.amazon.co.uk/Learning-Resources-Standard-Pocket-Chart/dp/B0CKT4SZMC
https://www.oneeducation.co.uk/teaching-learning/literacy/
https://www.oneeducation.co.uk/teaching-learning/literacy/
https://www.amazon.co.uk/Collins-Word-Day-words-curious/dp/0008545847/ref=asc_df_0008545847/?tag=googshopuk-21&linkCode=df0&hvadid=606541348776&hvpos=&hvnetw=g&hvrand=10571280093573199086&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=1006904&hvtargid=pla-1719167645749&psc=1&mcid=3ad3d88effbb302e85fce45688baea26&th=1&psc=1
http://www.communication4all.co.uk/http/africa.htm

OneEducation

Putting children first

e Use more complicated grammar to explain or e Ask follow-up questions if not enough information is given.
Articulate and justify justify opinion e.g. “It was fun and even the e Matching objects and finding the odd one out - justify why groups either
grumpy old man was laughing, so I'd like to go go together or don't.
answers, arguments again.” e Teacher to model own thoughts and feelings and explain why.

and opinions

o Vg6

Answers: 1) ship [not i transpart) 2| tralkbas (nat eonstruction transpart)
3}truck Inet passenger transpart]

Image Credit: Shutterstock Image Credit: Wattpad

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



OneEducation

Putting children first

Give well-structured
descriptions,
explanations and
narratives for different
purposes, including for
expressing feelings

Expresses personal feelings or recounts
experiences with clarity, beginning to make
connections between ideas or thoughts e.g. |
liked this because...

Zones of regulation resource: https://zonesofregulation.com/resources/
Explain what to do when feeling a certain emotion
(anger, worry, sadness) and discuss what makes the
child feel that way.

Help children to develop empathy: talk about how
characters might feel in stories and why.

Discuss preferences, giving reasons.

k0B
oA

OF REGULATION

6
BRIGHT

§
(LU %

Tom FERCIVAL

(1 F QB IA [T

b LML ()

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://zonesofregulation.com/resources/
https://www.amazon.co.uk/Worry-Monster-Plush-Soft-orange/dp/B010NDN2IU/ref=asc_df_B010NDN2IU/?tag=googshopuk-21&linkCode=df0&hvadid=310869151196&hvpos=&hvnetw=g&hvrand=8722543961813030352&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=1006904&hvtargid=pla-356888646466&psc=1&mcid=28e5e4431a3832768e4afccb9e50674e
https://peters.co.uk/book-page/9781408892152/Percival%2C-Tom/Ruby's-worry?search=eyJzdGFuZGFyZEZpbHRlcnMiOnsic2VhcmNoVGVybSI6eyJnZW5lcmFsIjp7InRlcm0iOiJydWJ5cyB3b3JyeSJ9fSwibWFpbiI6eyJhbHRlcm5hdGl2ZUVkaXRpb25zIjp7ImNoZWNrZWQiOjF9fX0sInBhZ2UiOjEsInNvcnQiOiJwb3B1bGFyaXR5QXZhaWwiLCJzb3J0T3JkZXIiOiJERVNDIiwic29ydEl0ZW1zIjpbeyJzb3J0IjoicG9wdWxhcml0eUF2YWlsIn1dLCJsaW1pdCI6MTAwLCJkaXNwbGF5RnJvbSI6MSwiZXhjbHVkZU9yZGVyZWQiOjAsImV4Y2x1ZGVPcmRlcmVkRm9yIjpudWxsfQ%253D%253D
https://zonesofregulation.com/
https://zonesofregulation.com/
https://peters.co.uk/book-page/9780008413439/Biddulph%2C-Rob/Gigantic?search=eyJzdGFuZGFyZEZpbHRlcnMiOnsic2VhcmNoVGVybSI6eyJnZW5lcmFsIjp7InRlcm0iOiJnaWdhbnRpYyJ9fSwibWFpbiI6eyJhbHRlcm5hdGl2ZUVkaXRpb25zIjp7ImNoZWNrZWQiOjF9fX0sInBhZ2UiOjEsInNvcnQiOiJwb3B1bGFyaXR5QXZhaWwiLCJzb3J0T3JkZXIiOiJERVNDIiwic29ydEl0ZW1zIjpbeyJzb3J0IjoicG9wdWxhcml0eUF2YWlsIn1dLCJsaW1pdCI6MTAwLCJkaXNwbGF5RnJvbSI6MSwiZXhjbHVkZU9yZGVyZWQiOjAsImV4Y2x1ZGVPcmRlcmVkRm9yIjpudWxsfQ%253D%253D
https://www.oneeducation.co.uk/reading-gems-part-1-our-reading-approach/

OneEducation

Putting children first

e Can sustain the attention of the listener e.g. will
Maintain attention and use eye contact and ask questions to involve and
engage others.

Remember: eye contact not always required.

Find out the different ways children are able to pay attention.
Aim for neuro-diverse affirming whole body listening.

‘Talking bursts’ - spend 30 seconds talking about a given topic.
Asking and answering questions.

participate actively in
collaborative
conversations, staying
on topic and initiating
and responding to
comments

Whole body listening

Brnin l
Tainkieg

MNational Association for Able Children in Education ]

https://hattalks.uk/why-we-need-to-
stop-working-on-eye-contact-goals/ @
fa‘;'; Eody e il o
bt e

e  Will express characters’ thoughts and feelings in N '
Use spoken language imaginative play and uses words and phrases H"-dlfot @
to develop appropriate words, phrases and sentences.

understanding through &
speculating,
hypothesising,

imagining and

exploring ideas

Making predictions on the basis of
what has happened so far.
Scaffold this for pupils by
providing two different
alternatives.

e \When reading stories aloud, pause
and ask what the character might
say.

e Drama activities.

e Role on the Wall.

e Role play.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://hattalks.uk/why-we-need-to-stop-working-on-eye-contact-goals/
https://hattalks.uk/why-we-need-to-stop-working-on-eye-contact-goals/
https://www.nace.co.uk/blogpost/1761881/321592/5-oracy-activities-to-stretch-all-learners-in-every-lesson
https://dramaresource.com/role-on-the-wall/
https://www.earlyexcellence.shop/early-years-indoor-resources/role-play/fantasy-themed-role-play/complete-role-play-area-5-7yrs
https://www.teachprimary.com/learning_resources/view/primary-resource-hotseating-in-drama
https://oneeducationltd201-my.sharepoint.com/:b:/g/personal/catherine_delaney_oneeducation_co_uk/EegawcnJzy1Djp9-GdhhOmAB8ivlSa3JMTkenaEJ5xD1ww?e=SrjyZr

OneEducation

Putting children first

Speak audibly and
fluently with an
increasing command
of Standard English

Participate in
discussions,
presentations,
performances, role
play/improvisations &
debates

Use speech that is consistently easy to
understand and clear.

Use a range of conjunctions to join clauses and
sentences and to help explain and justify events
e.g. so, because, if, when.

Address any misconceptions by

repeating the correct pronunciation o :";'f' ',,f:: e
and/or grammar back to the child. e el =
Avoid asking children to repeat it back to Pt oo ) et
you, as this could prevent them from i :,“»;M;_-;n e e
talking. = S iy oS
Display a range of conjunctions on a e T T
word wall. 0 ons Word Wa
Adults to model the correct
pronunciation and use of grammar in
speech.

Building sentences

Is able to work in role and take on some of the
characteristics and/or the voice of the character
being played.

Will extend simple roles by expressing emotions.

Contributes purposefully to discussions and is
able to use some imaginative and adventurous
vocabulary.

Role on the Wall.
Hot-seating.

Feelings chart throughout a
text.

Shared reading focusing on
intonation and expression -
use an ‘1 do, you do’
approach so pupils see this
being modelled.

Create a vocabulary-rich
classroom, with lots of
words on display or
accessible to the children so
they are able to use

amhitiniic vvnrahiilang

DRAMAL
RESOURCE/

Tlow 0 use a role on the wall

Ltk s ok

Helicopter
Stories

Outkicat o
il

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://www.teacherspayteachers.com/Product/Conjunctions-Word-Wall-1431642
https://www.oxfordhealth.nhs.uk/cit/resources/building-sentences/
https://dramaresource.com/role-on-the-wall/
https://www.redesignu.org/project/hotseat/
https://www.youtube.com/watch?v=-zB4zBBdZyc
https://helicopterstories.co.uk/

OneEducation

Putting children first

e Will change their voice and use expression to
Gain, maintain and engage the listener and keep them interested.

monitor interest of the
listener(s)

Shared/choral/echo reading.
Performance poetry.

Drama.

Teacher modelling the
appropriate intonation and
expression, then children
imitating this, is key.
Listening to authors reading
their books aloud.

Audio books.

The best poems for kids

ds laugh, think about the world sraund
ativity, Here's aur selection of some of

Fluency

g romens

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://storylineonline.net/
https://www.youtube.com/c/HarperKids
https://www.youtube.com/watch?v=RvV23xoZRkI
https://www.panmacmillan.com/blogs/books-for-children/best-poems-for-children-julia-donaldson
https://educationendowmentfoundation.org.uk/news/eef-blog-shining-a-spotlight-on-reading-fluency

OneEducation

Putting children first

(@601 lsl=lg=1ale =2\~ EEf = | ® Recognises that there are other viewpoints.

different viewpoints Make a simple comment in response to others’ e Encourage discussions in class: one
attending to ar?d ‘ viewpoints and say whether they agree or CAMBRIDGE student gives one viewpoint, then

" disagree and why. _ ask rest of the class for another
building on the

contributions of others

viewpoint (can give prompts to
support this).

“l Mentimeter Work+ Education - Features « |
e Voting in class: recognising people
have different preferences/opinions
What do you think? ‘ﬂ and discussing why.

® @ e Exploring and developing empathy

Select and use e Knows that they need to use different styles of )
appropriate registers talk with different people e.g. friends (veah, nice e Standard v Non-Standard English (BBC Game). ‘ ‘

. one, na) and teachers (yes, I'm happy with my e Roleplay different scenarios: What Would You Do? - different choices.
for effective writing, no), is able to greet visitors appropriately e Hidden rules game: not all rules are taught, helps to identify what they
communication etc. know or don't.

SOCidl

SCeNnarios

’ j ) Supeeteo

oA |
¥  Download No

More Downloads ‘

Hidden Rules Match-Up Game
e e e e e v Srsiows =0 f ® /< @

Inclusive Education > Learing and Develapment > Autiam

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.cambridge.org/elt/blog/2018/11/20/agree-disagree-speaking-activity/
https://www.mentimeter.com/features/live-polling
https://www.bbc.co.uk/bitesize/articles/zp9jkty
https://www.twinkl.co.uk/resource/hidden-rules-match-up-game-au-s-1654305411
https://www.home-speech-home.com/social-scenarios.html

OneEducation

Putting children first

STAGE 3

e Listen and respond to others making connected

Listen and respond comments and is beginning to extend the points ® Children to discuss the steps of their learning
appropriately to adults made by others. , together. .
and their peers- listen o Qnderstand the key pomts.they need to focus on e Encourage highlighting/underlining of keyword on
s e e in order to answer a question or follow an vvorkshheets. 4

. instruction and begin to ignore less important e Use visuals to support understanding.
to their age information. e ‘Working towards boards’ to support attention.

e Words for extending sentences.

SPECIAL EDUCATION VISUALS
FRSY/ AAEN & WerkiNg R beards Joining clauses

Laura sings about the conjunctions and, but, for, or, while, until, before, after,
because.

These words can be used to join two sentence clauses together.

Here are two sentances:

Lilly ate an ice cream. She read a book.

Using & conjunction they can be joined to make one sentence, like this:

Lilly ate an ice cream gnd read o book.

| will now highlight the specific information | need: ‘Mount Kilimanjaro’'s height is
about 4,900 metres from its base and 5805IMeties above sealeval. This is the
Kilimanjaro height written on the sign at Uhuru Peak itself.’

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.pinterest.co.uk/pin/57491332731555688/
https://www.bbc.co.uk/bitesize/articles/zcdvp4j#zcxxfdm

OneEducation

Putting children first

e Wil ask relevant questions in a widening variety of ) o )
e Encourage children to come up with ideas they would talk about in

Ask relevant situations e.g. 1:1, of a visitor, during topic work, i i :
uestions to extend with a partner or in a group, during a visit out of different 5|tuat.|ons and what they would not talk about.
q school etc. Encourage asking for help through peers, the table or teacher.

Visual ‘help’ cards.

Games to encourage children to ask questions:
Guess Who

Guess the object / animal.

their understanding e Be aware of when a message is not clear and ask
and knowledge for an explanation.

T
¥

Are you stuck? i

(The 5 Bs o being stuck)

| Brain - 0o you know the answer to the
Question?

2. Boand - s there anyfhing on the board or
around fhe room fhat could help you?

3. BOOK - Is the crower nside your book?
Coud last lesson's learring help you?

4 Buddy - Can you ask a friend 1o help you?

(h.mumww /

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.amazon.co.uk/Guess-Original-Guessing-Children-Players/dp/B0BZ8PRZ6T/ref=asc_df_B0BZ8PRZ6T/?tag=googshopuk-21&linkCode=df0&hvadid=658873139450&hvpos=&hvnetw=g&hvrand=15549614147184595692&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=1006904&hvtargid=pla-2388322071792&psc=1&mcid=f941fb9c56a03457be0ec595b1146be3
https://www.tate.org.uk/kids/games-quizzes/guess-missing-object
https://www.hope-education.co.uk/product/curricular/mathematics/geometry-and-shapes/3d-shape-bag/he168811
https://www.tes.com/teaching-resource/five-bs-of-being-stuck-poster-12339663

OneEducation

Putting children first

e Use newly introduced topic words and more
Use relevant adventurous vocabulary appropriately. Categories Game

strategies to build e Compare words.
their vocabulary

Using a Thesaurus

Synonyms

Useina Draw a
sentence picture
e Use word maps for new words.

e When reading stories, ask children for an alternative word.

e Encourage children to use a range of vocabulary when talking about
their emotions.

e (Category games - name 4 items in each category.

e Explore etymology and morphology and the links between words.

e Vocabulary is VITAL resources from One Education.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.cgpplus.co.uk/primary/ks2/english/e2wat661-thesaurus-practice-matching-and
https://www.firstcry.com/intelli/articles/feelings-and-emotions-words-in-english-for-kids/

OneEducation

Putting children first

Articulate and justify
answers, arguments
and opinions

Give well-structured
descriptions,
explanations and
narratives for
different purposes,
including for
expressing feelings

Begin to articulate and justify opinion on a
character, event or situation in response to a
question or prompt.

« Can you be prepared for a surprise?
« Can you have too much money?

« Would you want to remember everything if you could?
» Can you trust anything on the internet?

Start day off with a ‘Thunk of the day’.
Blank’s Level 4 Questions - if struggling give them choices/prompts.
Making predictions during stories and activities.

L

Potential 72

Di: 3
Plus | S
UK

Succeed.

Unusual questions
to make you think.

Predict §7 | ™
. Predict. .

Prediction questions are often phrased in the following ways:

Expresses personal feelings or recounts
experiences with clarity and makes clear
connections between ideas or thoughts e.g. | liked
this because...It reminded me of...

Tell a story with important key components.

During stories, ask how

the characters are feeling
and why.

Encourage children to
think of a time when they
felt that emotion and why.
Problem solving during
stories and activities -
what should they do.

FEELINGS

.4

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.

Who...? What...? \When...? / Where...? /How...? / Which...?



https://www.slideshare.net/year5thepines/thunks-9947392
https://potentialplusuk.org/index.php/2020/04/14/thunks/
https://emilykissner.blogspot.com/2011/04/changes-in-character-emotions.html
https://www.booksfortopics.com/booklists/topics/pshe-emotional-literacy-citizenship/mental-health/

OneEducation

Putting children first

Maintain attention
and participate
actively in
collaborative
conversations,
staying on topic and
initiating and
responding to
comments

Use spoken language
to develop
understanding
through speculating,
hypothesising,
imagining and
exploring ideas

Can keep talk purposeful and stay on topic and is
beginning to use gestures and intonation to
further meaning.

Begin to be aware of what the listener knows
already and make checks while telling a
story/recounting an experience.

Take turns to talk, listen and respond in pairs and
groups.

Use language they hear other people using.
Exaggerate in an implausible way to make things
exciting.

Whole body listening - document.

Go through different ways of paying attention (not just sitting and
looking).

Eye contact is not always required.

When reading/teaching ask children in the group questions to check
their understanding if they were paying attention.

Vary intonation when speaking to the children to keep them engaged.

[Open-ended Question Stems

* Telme obout... « How did you do that?

* How do ywu tnow that..t * What dees it remed you of?

« Com you telme more obaut why... ? * What can you do pext fime!

+ What do you thek...! « Tel ne what

. S how you.... ? . 7 « What do yeu coll the things yau're
. 5 . uzig’ Kow are you g fe do

— that?

Ly there anytheg else you coud
we!

* Why dd you...
* How do you know!
* What did you do first! [+ What iz it made of
* What can you tel e absut... |+ What do you thek will happen pext?
« (o you thk of anether way... * What could be added’

* What do you fhk! * What else can thiz be used for’
= What do you thiek would happen = What else 12 ke thist

« How can you do i fastert

* What could you do ingtend’

Is able to explore and imagine feelings within both
story and real-life settings. Will express views and
feelings and is showing the confidence to
speculate on a range of possible outcomes.

e Predicting and justifying
prediction.
e Explaining an observation -

how can we tell ....7
Some suggestions for class teachers in planning for L.
s P e Role play activities.

Tower Hamlets EMA team
in collaboration with Tower Hamlets teachers

Progression in Language Structures

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://childrenandfamilyhealthdevon.nhs.uk/occupational-therapy/toolkits/education-toolkit/paying-attention/
https://ciaraoneal.weebly.com/mrs-o-tells-you-so/essential-instructional-strategies-checking-for-understanding-vs-quizzing
https://www.themeadtrust.org/wp-content/uploads/2019/09/Tower-Hamlets-Language-Structures-2.pdf

OneEducation

Putting children first

e Speaks clearly using more sophisticated language -
Speak audibly and to explain, justify and relay information. Scrambled Questions ?
fluently with an e Use more complicated grammar.

increasing command s s s
of Standard English

3. know, 8o, how, it's, you, you, for

Wiite eoch unscrombied sentence on the ine, Puncluate,
1. upset, why, ahways, you, ore

4. know, when, think, you, you, do, wil

5.you, that, thot, where, borowed, is, book

&.with, going, who, you, are 7

Descriptive ADJECTIVES

7. fovorite, what, thing. your, is ¢y are words that Gescribe a person, ploce, of g

Highlight the Descriptive Adjective

Some sentcrces heve mutpis Gerlt s edect et
L.Tha yourq hoy climbed the al cree.
2.1a frandly sastior groeiod mo at tho sioro.
3 The e et st canfuly a my ecenrs.
4.The tslenied rusicisn played the siang besullully.

5 The brawe “refghter reccued te kiten froe cre burring Suiding.

%

B The cergetic el ot e s e the e,

3 The siyish feshion designar createa & sinring dress

Utadbahndbisllinoe

 tas oz, For Persnsl snd Cecation Use Ol )

o ber digh fl guests.

to who

e Colourful semantics - to support sentence structure
select from visuals to support building a sentence.
Provide sentence structure model.

Sentence scrambling activities.

Identify word types in text e.g. finding adjectives.
Clapping the number of syllables to support fluency.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.structural-learning.com/post/colourful-semantics-a-teachers-guide#:~:text=Colourful%20Semantics%20has%20been%20described,for%20patterns%20in%20their%20speech.
https://www.readingandwritinghaven.com/how-to-teach-sentence-structure-simple-compound-complex-compound-complex
https://15worksheets.com/worksheet-category/scrambled-sentences/
https://www.readingvine.com/descriptive-adjectives-worksheets/

OneEducation

Putting children first

Participate in
discussions,
presentations,
performances, role
play/improvisations
& debates

Gain, maintain and
monitor interest of
the listener(s)

Can create and sustain a role for longer periods
adding greater detail to a role/character.

Is able to present and structure information in
different ways.

e Encourage children to use gestures and actions to enhance
understanding of characters in stories.
e Have prompts to help give structure to the information.

e Say itlike .... activity - say the sentence using different character
voices (teacher, baby, king).

Drama games - Simple ideas for primary
school

g

g &

Can explain ideas in a manner appropriate to the
listener.

e Model different ways in which it would be appropriate to explain
ideas.

e Ask children to explain how they reached their answers.

e Social Stories.

SENTENCE STEMS

\reaking 1t down Proving/Reasening Reflectiv

roficed that The answer s This idea reminds
CAROL GRAY it et — T e e T
SOCIAL sToRIES e F e
ould help me by — || The correct answer is — -

thing dfferent — || The mistaka T nohced is — || A new Maths concept T lear

s olp me by —_|Thy nendod o hove— [ RS

it step s || Tcan prove myanawer by _ ||~ o

e sratogy wau be || Ancther representatien o this [ SRR Rl

S would be Bt bldndhasindl skt

ot officiont shetogy |l mathod o cacireh [ RN S

would be this could be [ ¥¥hat wouid heppar

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://www.teachwire.net/news/8-drama-games-for-primary-kids-to-ignite-imagination/
https://www.talk4writing.com/wp-content/uploads/2015/04/Writing-toolkits.pdf
https://carolgraysocialstories.com/social-stories/
https://www.tes.com/teaching-resource/maths-sentence-stems-ks2-2022-edition-12711852

OneEducation

Putting children first

Consider and e Can listen to others’ views and preferences, agree N H ) hines don’ « th first ti
evaluate different next steps to take, and consider alternatives e.g. ° ote that sometimes things don't work the way we expect first time

“That didn’t work. Why don't we try...?” round.

viewpoints, attending e Encourage creative thinking and listening to the ideas of others before

to and building on making a decision.
the contributions of
others

Tell them something you like:
. s eriteria

. e o
ective is .. a
[ - ‘Ask a question:
&F « How could you up level .?>
« Why have you put_>
L, « Could you use...?
« Whereis .2

Give The writer o posifive suggestion: |
« Think about adding.
+ Try using (refer to LO and SC) in your second
sentence

* Could (consider sentence structure/

e
opening sentence. Do you think you could

Select and use e With support, makes more formal language . . o o S
appropriate registers choices when speaking to visitors and staff in e Discuss language that is and isn't appropriate in certain situations.
for effective school e.g. composing a question for a visitor, e Give praise when child uses correct language or makes attempts.

presenting an argument to persuade the Head

communication Teacher, expressing an opinion in a debate.

n Sort the words and phrases into the table. ‘:’

Text message fo Lefter to Wicked! It has come to my.

friend headteacher attention that

Dear Mr

Slanketr,  cheers  Awesomet

asa Itis my wanna

result | opinionthat | go
Areyou  agreatdeal

Buzting!  forrealr  of litter

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.tes.com/teaching-resource/peer-assessment-11302257
https://www.twinkl.co.uk/resource/cfe-t-2567172-decision-making-challenge-cards
https://kids.classroomsecrets.co.uk/resource/year-4-formal-and-informal-language-game/

OneEducation

Putting children first

STAGE 4 Objectives Opportunities, Activities and Resources

e Listen to others, work out which information is

important and make relevant and related * Allow processing time and i

Listen and respond

i repeat key instructions.
appropriately to gg;or?;;?‘ .8 retums o a key point and ° Mgdel goz/)d listening skills - oé S%% #\é J
adults and thEir and g]ve Spec]ﬁc praise. gond looking listening goad sitting
peers- listen for e Encourage pupils to ask for =)
periods appropriate help. A . E7 g y |
A e Ask the child to give you goad tolking | | good waiting
to their age instructions on how to

do/make/draw Something.

e |s beginning to recognise the difference between

Ask relevant open and closed questions and is starting to »  Encourage pupils to ask for - ol .08
ti t tend demonstrate that they can use/apply these help if they don't know or //’i'; )
questions to exten appropriately. understand something. Have
I'm confused. || |am frustrated.

their understanding visual help cards on the desk

and knowledge for pupils who don't feel
comfortable raising their hand.

Y

[e===x=

Open and Closed Questions.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.facebook.com/102473308063856/posts/attention-and-listening-children-with-attention-and-listening-difficulties-can-f/116835586627628/
https://www.oxfordlearning.com/improve-active-listening-skills/
https://www.teacherspayteachers.com/Product/Asking-for-Help-Cue-Cards-2155594

OneEducation

Putting children first

e Uses a wider range of verbs and adverbs within
Use relevant their everyday and more formal speech and
begins to understand the effect.

Stra.tegles to build e e.g. "lused sprinted instead of ran because it tells
their vocabulary you fore.”

Pre-teach vocabulary prior to lesson. Helps develop
understanding and increase engagement in lessons.

Activities which promote vocabulary development- feely bag,
sorting and classifying objects, Simon says etc.

Vocabulary is VITAL resources from One Education.

STEPHEN PARSONS
ANNA BRANAGAN

Using Higher Level Vocabulary: Fiction Writing

(1111 mgiiiﬂl
i i i

sheedle) 1 o e

vt || e e

o

Articulate and justify opinion on a character,

Articulate and justify event or situation in response to a question or
prompt.

answers, arguments

and opinions

Blanks Level 4 activities - justification questions.
Support children by giving them a choice or an example answer.

Save i o my |
Google Drwe -
Download Now

More Downloads l

Alternative
supereco

s include:
sion

Picnic Scene Blanks Level 4 Questions

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://www.ypo.co.uk/product/detail/curriculum/sen/475777
http://thinkingtalking.co.uk/word-aware/
https://www.tes.com/teaching-resource/higher-level-vocabulary-word-mats-6021515
https://www.twinkl.co.uk/resource/t-s-3075-picnic-scene-blanks-level-4-questions
https://www.twinkl.co.uk/resource/t2-e-1023-speaking-and-listening-talk-frames-poster

OneEducation

Putting children first

Give well-structured
descriptions,
explanations and
narratives for different
purposes, including for
expressing feelings

Presents information or personal feelings in a
structured way, with key ideas highlighted e.g.
can explain a sequence of events in a scientific
observation; can explain how they feel about an
issue and give reasons

Zones of regulation.

Model language for expressing own feelings in different situations.

Use narrative intervention supports.

Sequencing activities with visuals- then ask the child to talk through the
sequence and explain what is happening.

Can use visual prompts of sequencing language to help support their
language.

YELLOW
ZONE

frustivted Woutled
b [
feeling ok "l‘;gw silly excited yelling hitting

SEQUENCING

Steps into Science

Inspiration, support and rescurces for primary teaching

WORDS LIST

- First « Later on

« Secondly « Eventually

« Thirdly « Immediately
Now

« Then - At last

- Before « In the first place

- After « In the second place
- Afterward « In conclusion

- Later - To start with

- Soon - To begin with

- Meanwhile « Prior to

« Simultaneously  + By the time

- Subsequently « To finish with

« Finally « Initiall,

« Lastly « At the same time

- In the end - Sequentially

* To conclude * Thereafter

« To sum up « Formerly

« Following this - Following

« Preceding this  + Beforehand

- As soon as « Henceforth
untif « Hereafter

« During « In retrospect

- Whife « Looking back

- Earlier « Previously
www.Gamesdesl.com

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://www.thekeyclinic.co.uk/news-blog/the-zones-of-regulation-the-key-clinic
https://autismclassroomresources.com/set-up-special-ed-classroom/
https://games4esl.com/sequencing-words/
https://edu.rsc.org/primary-science/find-resources/experiments-and-investigations
https://www.bbc.co.uk/bitesize/articles/zpsjkty#zfsgwsg
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e Able to adapt language to engage and suit their e Give appropriate model of social

Maintain attention audience e.g. vocabulary appropriate to the skills

o q audience, intonation to engage, eye gaze, eye L - . . TaIkThe Talk
and participate contact, well used gestures e GCive spgaﬂc praise e.g. “good
actively in turn taking. CONFIDENT COMMUNICATION FOR LIFE

e “Eye contact not always

fi appropriate; some children may

conversauons, find it uncomfortable. 9
Speaking in Publi

collaborative

staying on topic and

initiating and Hints and Tips

responding to
comments

, ‘Qararm’ toetie  [osdepive™]
You ARE A A = freoe? ¥  Download Now
CH AMPION — 5 e Public Speaking Resources - Hints and Tips PowerPoint
UDES
CONTE! S :

HOW TO BE THE
BEST YOU AN BE

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://talkthetalkuk.org/news/how-to-be-confident-speaking-in-class/
https://www.twinkl.co.uk/resource/t3-e-051-public-speaking-hints-and-tips-powerpoint
https://www.amazon.co.uk/You-Are-Champion-How-Best/dp/1529068177/ref=pd_sim_d_sccl_2_5/257-7254670-7727726?pd_rd_w=A9MTH&content-id=amzn1.sym.20d0c21f-30d9-4a88-aa90-42a2928c8720&pf_rd_p=20d0c21f-30d9-4a88-aa90-42a2928c8720&pf_rd_r=6SGCTA25Y1NVJA2VAK6Q&pd_rd_wg=fJ97f&pd_rd_r=a186f2e6-a07e-4dca-b55c-6b7bd3690b24&pd_rd_i=1529068177&psc=1
https://www.amazon.co.uk/You-Are-Awesome-Confidence-Bestseller/dp/1526361159/ref=asc_df_1526361159/?tag=googshopuk-21&linkCode=df0&hvadid=310856639426&hvpos=&hvnetw=g&hvrand=14474567603983683103&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=9046616&hvtargid=pla-439310250380&psc=1&mcid=3c299b65aad130e3b6c252b80b6f3312&th=1&psc=1

OneEducation

Putting children first

e  Will make predictions and speculate on possible
Use spoken language outcomes based on the information given and
inferences made (within a widening range of

Blanks Level 3 activities.

Inference activities- Looking for clues such as
to develop . situations - both familiar and unfamiliar) facial expressions, body language and vocal
understanding tone as well as actions/speech.

through speculating, e When r.ead.mg books, ask the children vvhgt
h thesisin they think is going to happen next - how is a
. ypo. . 8 person feeling and thinking?

imagining and e Model your feelings and why you are feeling
exploring ideas that way. E.g., ‘| am feeling tired because | did not
get much sleep last night’.

ﬁpe ters

For halp, adwce an telsphans. ourteam ca 0121 g6
- e ¥y > -

Hame > Read for Empathy

EmpathyLab's Read for Empathy

POSSIBLE INFERENCE ACTIVITIES:

e Listen or read a conversation between two characters
- can children infer their relationship?

Adding thought or speech bubbles for characters.
Use two-minute mysteries and six-word stories.
Heads up - feelings.

Wordles to describe character impressions.

Where am | and what am | doing? E.g. | hear
screaming. My stomach feels funny. Can you see my
hair blowing? I'm feeling excited!

e Inferences from adverts or short film clips.

e Inferences from poems or song lyrics - messages behind them.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.amazon.co.uk/Emotional-Menagerie-Feelings-Z/dp/1912891247/ref=asc_df_1912891247/?tag=googshopuk-21&linkCode=df0&hvadid=463097762559&hvpos=&hvnetw=g&hvrand=13169400607140336597&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=1006904&hvtargid=pla-970653502040&psc=1&mcid=630e4a4d23f63c199cc144c5e29c8514&th=1&psc=1
https://peters.co.uk/read-for-empathy

OneEducation

Putting children first

Speak audibly and
fluently with an
increasing command
of Standard English

Participate in
discussions,
presentations,
performances, role
play/improvisations
& debates

Can speak clearly and fluently about a range of
events.

Uses complex sentences to communicate clearly
and explain further.

Ask the children ‘why?’" questions regularly. If they have difficulty model
how they could respond.

Play games to practice grammatical features e.g. | went shopping and
bought...

Model the language back if the child makes a grammatical error e.g. ‘|
eated it”, you could say “yes, you ate the apple!”

Pretend to misunderstand and get

things wrong - see if they correct you.

JascioLastic)
Correcting grammar

[ Listen to and read the sentence. Choose the preposition.

e i
Hilda walked to the ticket office.

S J-==ch ofioe J oo J

Will sustain a role/scenario and is shows an
understanding of the character through speech
(content, style, intonation and expression),
gesture and movement.

Presents information in a structured way and is
able to use specific vocabulary.

Drama, role play activities. Given a character
(e.g., old lady) and has to speak, other
children guess who they are.

Colourful semantics to help structure
information.

Random generator to encourage all pupils to
participate to in class discussions. Provide
support through modelling and choices for
those pupils who may struggle.

SWITCHING ROLES
L -

Random Name Picker!
Edit/Save | New | Share/Embed

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://www.topmarks.co.uk/english-games/7-11-years/spelling-and-grammar
https://resource-bank.scholastic.co.uk/resources/373767
https://www.theatrefolk.com/blog/rehearsal-warm-up-game-switching-roles
https://www.classtools.net/random-name-picker/

OneEducation

Putting children first

e Recognises when the listener is losing interest
and will use intonation and expression to engage e Inference games- inferring body language and facial expressions and

Gain, maintain and _ o .

tor int t of interest. Can explain ideas in a manner what that means.
Ll AL (=) appropriate to the listener. e *Some neuro-diverse children may not use intonation and have
the listener(s) limited expression.

=

I4L EprES‘E“

@ GAME (0o

Consider and e Make expanded comments with supporting
evaluate different detail in response to others’ viewpoints and say
whether they agree or disagree and why.

e Teach language and vocabulary
needed to disagree. E.g.
however, but, although, despite...

viewpoints,
attending to and e Debating points with a peer.
building on the e Class debates- e.g. ‘does

pineapple belong on pizza?’ Split
the class into groups and ask

them to create an argument. 1o Prsidt How ToDisses
& e Oy PR

contributions of
others

@D DEBATE MATE

Discussion Topics to Debate
With Your Child!

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.youtube.com/watch?v=DKrNXJ-f9T0&list=PLr3DjzR6Vsof5M7-2v_jd5mHbWsQF1jk_
https://www.twinkl.co.uk/resource/making-inferences-and-drawing-conclusions-t-1678351987
https://www.youtube.com/watch?v=dG5fkAgJmqc

OneEducation

Putting children first

Select and use e |In familiar situations, can recognise for
appropriate registers themselves when to use formal language e.g. * Model appropriate language skills. ‘ .
¢ ffoctive leading a group of their peers, discussion with a ° Rgnge of writing activities- write a Igtter the king and a Iet.ter to a friend.
ore S classroom visitor, formal debate etc. Discuss how the language we use will change. Sort vocab into formal and
communication informal categories.
e Discuss language that is appropriate / not appropriate in different
situations.

e Give specific praise to pupils, e.g. “well done for being so polite and
respectful to our visitor by listening carefully and waiting for a good time to
ask questions”

.‘ Sgicate RAFT
b

Outcome: Letter.

Reason — to ask Sarah Roberts about
her job and discuss how we feel about
the book.

Audience — Sarah Roberts.

Features — letter format, use of
questions, conjunctions to link ideas,
specific choice of words.

Tone — friendly.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.oneeducation.co.uk/svp-media-object/an-introduction-to-p-i-c-c-a-text/
https://www.twinkl.co.uk/teaching-wiki/appropriate-language#cont-0

OneEducation

Putting children first

STAGE 5 Objectives Opportunities, Activities and Resources

e Listen and respond to others and make
Listen and respond contributions which are relevant and may add
challenge to ideas e.g. poses thoughtful alternatives

e  Give specific praise when pupils make a relevant contribution, e.g.
“that was a really good point to help us see the event from a different

[T (0 that extend peers’ thinking perspective.”
adults and their ' e Attention and listening games/activities to develop the length of time
peers- listen for children can attend.

e Listening and Barrier Games.

periods appropriate
to their age

Leap Into
Llstenl_{tgl

&3 Reprocucibie Scenes
for Augitory Memaey and Language Expansion

“

€ Can you carfy what you mean
by 7

Build
Speech & Language Therapy m y o ot ner
Oxford Health . € Bt o e
NHS Foundation Trust £ e el e
€6 X idea madam
. €4 Our iscussion focused an
Barrier Games —T—

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.amazon.co.uk/Listening-Reproducible-Activities-Expansion-1999-08-02/dp/B01K3JGQ32
https://www.bell-foundation.org.uk/resources/detail/charles-dickens-barrier-game/
https://voice21.org/wp-content/uploads/2022/08/Voice21-ClassroomPracticeToolkit-StudentTalkTactics.pdf
https://www.oxfordhealth.nhs.uk/wp-content/uploads/sites/22/2021/06/Barrier-Games.doc

OneEducation

Putting children first

e Can pose increasingly thoughtful questions to
Ask relevant both their peers and to adults.

guestions to extend
their understanding
and knowledge

Encourage and praise pupils asking for help when needed.

Listen and respond positively to pupils’ questions.

Model posing questions and use ‘thinking aloud’.

Provide feedback and support.

Try playing ‘The Question Game’ - pupils decide on a topic, one pupil
asks an open-ended question, and the other pupil responds with a
related open-ended question e.g. A. Why is there a light on? B.
Where does light come from?

Historical Association
The voice for history

SchoolLife ¥

What’s The Question? A Hilarious Game For Kids

e |dentify clearly when they haven't understood and
be specific about what additional information they
need.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.amazon.co.uk/Bedtime-Book-Impossible-Questions/dp/1526623757/ref=asc_df_1526623757/?tag=googshopuk-21&linkCode=df0&hvadid=606541348776&hvpos=&hvnetw=g&hvrand=16868218371430328101&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=9046616&hvtargid=pla-1676652337088&psc=1&mcid=a890c5befadd342186c3e86a45c5a443&th=1&psc=1
https://www.history.org.uk/primary/module/3657/primary-teaching-methods/3658/questions-and-questioning
https://thatafterschoollife.com/whats_the_question.html

OneEducation

Putting children first

e Use arange of words related to time and measure.

e Use a wide range of verbs to express their
Use relevant thoughts and explain cause/effect. e Use visuals, videos and real-life objects

strategies to build e Evaluate the effectiveness and impact of their where possible to strengthen

their vocabulary own and others’ word choices. e.g. adverbs, use of Uﬂderstaﬂdiﬂs- .
imperative and modal verbs during persuasive e Encourage children to ask if they do not

speeches, arguments and debates. know a word.
e Use dictionaries and thesauruses to

encourage the use of new words. —
e Vocabulary is VITAL resources from Collins English Dictic
One Education.

e Pre-teach specific vocabulary words.

LANGUAGE

English

e Articulate clearly and justify more complex e Debate a point- e.g. why a character in the book did the right thing? Could
opinions and answers about a character, event or split children into teams to support different characters’ actions.

situation.

Articulate and justify
answers, arguments
and opinions

‘ Argument Templau

. ‘—n ’

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://highlandliteracy.com/oral-language-toolkit/pre-teaching-vocabulary/
https://www.twinkl.co.uk/resource/t-l-5222-new-argument-template
https://www.collinsdictionary.com/dictionary/english
https://dramaresource.com/conscience-alley/

OneEducation

Putting children first

Give well-structured
descriptions,
explanations and
narratives for
different purposes,
including for
expressing feelings

Maintain attention
and participate
actively in
collaborative
conversations,
staying on topic and
initiating and
responding to
comments

Presents information or personal feelings
coherently selecting memorable details including
specific vocabulary.

Give everyone a chance to talk about their day, including adults. Provide a
model of how to use descriptive language, explanations and narratives
including feelings.

Use narrative intervention visual supports.

My story board

o|a - @

KS2

e How to write a recount

Who? Where? When? Happened? ' | The end

Will stay on topic and is beginning to be more a
selective about how much and which details to
include in order to keep the listener interested.
Keep conversations going with a range of people
in different situations.

e On / off topic games.
e Fillers Beware! - asking children to talk about a

e Role play scenarios, practice joining in, initiating

given topic for one minute without using fillers
such as ‘erm’ or ‘like’ (Talk the Talk).

conversations, staying on topic.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for

Education ‘National Curriculum’, 2014.



https://www.bbc.co.uk/bitesize/articles/zgfhcj6#z7s4qyc
https://www.amazon.co.uk/Winning-Moves-1120-Scattergories-Games/dp/B001G52E2K/ref=asc_df_B001G52E2K/?tag=googshopuk-21&linkCode=df0&hvadid=310843163984&hvpos=&hvnetw=g&hvrand=16329050199834848396&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=9046616&hvtargid=pla-567987414667&psc=1&mcid=318bdccc953531688bde2fa059ec908b

OneEducation

Putting children first

Use spoken language
to develop
understanding
through speculating,
hypothesising,
imagining and
exploring ideas

Speak audibly and
fluently with an
increasing command
of Standard English

Is able to use a growing range of vocabulary to
speculate and hypothesise e.g. presume, suppose,
conclude, guess, infer, estimate, suspect, consider,
deduce, expect.

e Blanks Level 4 activities.

e Pre-teach the vocabulary you want children to use. They're more
likely to use it if they have a good understanding of the word.

e When having discussions, have targeted vocabulary visually available.
Encourage each child to use a different one.

reversible

NGt Al

ANARD)

irreversible

i

change

DOWNLOAD

Uses complex grammar and sentence structure.
Uses intonation linked to grammar.

Is beginning to use a wider range of subordinating
conjunctions and adverbials within their talk to
make language flow e.g. meanwhile, yet,
therefore, however etc.

FREEBIE!
:
C ON JUN CTI ON s Joins 2 phrases/sentences together.

Visual Chart

Cohesive devices

Subject:English  Agerange: 7-11  Resource type: Other

A place, person or thing.

Describes a verb.
Aname; he, she, his, her, who.

be Describes a noun.
before

ot since
ool but although

A doing word.

G aneo ot spern
e Colourful semantics to support grammar and sentence structure.
e Provide adverbials and conjunctions prompt cards during speaking and
writing activities.
e Encourage the children to use a certain number of conjunctions and
adverbials.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://www.teacherspayteachers.com/Product/Coordinating-Subordinating-Conjunction-Charts-Visual-Support-FREEBIE-4277909
https://www.stem.org.uk/elibrary/resource/34638?_ga=2.104466944.1485405638.1704390473-1252447307.1704390473
https://vocabularyninja.co.uk/shop/tier-2-words/
https://wordwall.net/en-gb/community/word-class-game
https://www.tes.com/teaching-resource/cohesive-devices-11697447

OneEducation

Putting children first

Participate in
discussions,
presentations,
performances, role
play/improvisations
& debates

Gain, maintain and
monitor interest of
the listener(s)

Is able to develop a role and understands that the
character will respond differently and display
different ‘sides’ to them depending on the
situation.

Is able to present information clearly using an
introduction, relevant ideas and a conclusion.
Vocabulary is well-chosen and specific.

Role play activities.

Provide visual prompts during speaking and writing activities showing
what structure is expected e.g. introduction, setting the scene etc.
Make vocabulary maps of what words they want to use during the
activity. Provide dictionaries and thesauruses to help facilitate this
activity.

Watch: Key features of a speech

A speech is on informative tolk given to 2n ausience.

Activity Ideas for Drama
at Key Stage 2

Understands the importance of intonation and
expression in their own and others’ talk and how a
change of volume or tone can re-focus or grab
the listener’s attention.

Add/remove detail depending on information
known about the listener.

Understand the interests of the listener.

Ask children to explain things to you. How do you do/make/draw...
Ask them to explain things to you as if you are an alien from another
planet!

Role play activities highlighting the impact of tone and volume.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://ccea.org.uk/document/4401#:~:text=develop%20dramatic%20skills%20appropriate%20to,clear%20for%20a%20chosen%20audience.&text=negotiate%20situations%2C%20in%20and%20out%20of%20role.
https://www.bbc.co.uk/bitesize/articles/znvxt39#z7m2nk7
https://www.twinkl.co.uk/resource/roi2-t-670-say-it-another-way-drama-activity

OneEducation

Putting children first

Consider and .
evaluate different
viewpoints, attending

to and building on

the contributions of

others

Interprets and responds to different viewpoints by
making relevant comments that build on the
contributions of others.

Teach vocabulary to agree / disagree / contribute.

Encourage children to agree, build upon, challenge.

Theory of Mind activities- E.g., social stories, what are others thinking
and how are others feeling?

Progression in Language Structures

‘Some suggestions for class teachers in planning for
children’s academic language development

Tower Hamlets EMA team
in collaboration with Tower Hamlets teachers

Select and use .
appropriate registers

for effective
communication

Selects the appropriate register in familiar
situations e.g. when collaborating with their peers
in a lesson, without direct adult supervision, they
can organise a group game and keep the tone
friendly yet efficient and explain the rules clearly.

Show different situations and environments and give choices on what

would be appropriate / not appropriate.

Leader Reporter
. « Making notes
thei job and helps. group does
« Making sure the group « Reporting what the group has
Ideas person Challenger
group solve problems 90 wiong
« Explaining your ideas (o the « Explaining your ideas to the
loader toadar
Holper Coach
« Looking out for who has 100 « Finding ways 10 encourage
much o do and offering help othors.
. you .
have docided to holp woll togothor
Technician Maker
« Looking after the 1ools and Making things that the group
materials noads to complete the lask
that
job. noedad
Scribe Reader
group .
decides, and does. the exercise to others in your
«Holping the reporter 10 explain g
about your group at the end of « Explining the instructions to
the exercise othor poopie in the group

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for

Education ‘National Curriculum’, 2014.



https://sparkingspeech.com/comic-strip-example/
https://www.themeadtrust.org/wp-content/uploads/2019/09/Tower-Hamlets-Language-Structures-2.pdf
https://www.amazon.co.uk/Cloud-Soup-Children-Kate-Wakeling/dp/191291574X
https://www.tes.com/teaching-resource/group-work-role-cards-6047778
https://plprimarystars.com/resources/teamwork

OneEducation

Putting children first

STAGE 6

Listen and respond
appropriately to
adults and their
peers- listen for
periods appropriate
to their age

Objectives

Listens attentively to ideas and responds
appropriately with: positive comments, observant
suggestions and challenges.

Notice and comment not only on what is said but
how it is said e.g. beginning to understand sarcasm
when it is obvious.

USING OBJECTS AND PEOPLE TO MAKE
INFERENCES:

Opportunities, Activities and Resources

To understand sarcasm, one must understand how intonation changes
meaning, and be able to use inference skills.

Explain to children how intonation reflects both grammar and meaning.
Encourage the children to ask ‘why’ questions when reading or looking
at pictures to monitor their inference. What is the evidence that backs
itup?

Items of clothing to match character.

Receipts - which character bought what?
Who ordered what meal?

Which holiday would best suit the character?
Crime scene, being a detective and looking for
clues.

Diary entries- which one belongs to which
character?

Bio on social media, which belongs to who?
Posts/Statuses on social media - match to the
character.

Text messages - which character will have sent
which? What is their relationship?

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://oneeducationltd201-my.sharepoint.com/:w:/g/personal/catherine_delaney_oneeducation_co_uk/EUwEEjCJSLNPmfACFP-e1hcBgUBPJRpdZbugRCVlOGZslg?e=ZsAo8K

OneEducation

Putting children first

e s able to understand and use different types of

Ask relevant questions to suit different situations e.g. open, » Blanks levels of questioning.
questions to extend closed and rhetorical. e Try playing "The Question Game’ - pupils
. . decide on a topic, one pupil asks an open- e
their understanding ended question, and the other pupil ANY
and knowledge responds with a related open-ended Q 7t .
question e.g. A. Why is there a light on? B. 8 UES ’ONS !’
Where does light come from? AR

e Explain that we use rhetorical questions
because the answer is obvious, or the
writer or speaker will answer their own
question. Link to the children’s knowledge
of persuasive writing.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.amazon.co.uk/Any-Questions-Marie-Louise-Gay/dp/1554983827

OneEducation

Putting children first

e Evaluate the effectiveness and impact of their -
U I t own and others’ word choices and consider *  Activities around homonyms.
se relevan ioning —
c q alternatives for effect e.g. explains how and why * Blanks levels O.f quest.pr?mg level 4 activities.
strategies to build e Verbal Reasoning activities.
. words and phrases have been adapted for an . .
their vocabulary argument. e Vocabulary is VITAL resources from One Education.
e Know that words can have more than one
meaning.
Bond
Useful 11+ Verbal
¥ ..~ Reasoning
* Keepandadd to Reasoning  Assessment Papers
s Book 1
OXFORD Orrie
e Articulate clearly and justify more complex e Consider performing persuasive speeches or debates in front of real
Articulate and justify opinions with some elaboration, taking notice of audiences.
answers, arguments the opinion of others. s [
n inion
and opinions 'W TOPICAL TALK
FESTIVAL

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://noisyclassroom.com/oracy-ideas/five-steps-for-preparing-a-debate-with-a-class/
https://oneeducationltd201-my.sharepoint.com/:p:/g/personal/catherine_delaney_oneeducation_co_uk/Ec-AcVVk05VMvYJErO-P0BsBdbEQu3LXcreBagiKLIuugQ?e=u59RHx
https://www.amazon.co.uk/Bond-11-Verbal-Reasoning-Assessment/dp/0192776444/ref=sr_1_2_sspa?crid=2CU84LBH5J7NA&keywords=verbal+reasoning+11+plus&qid=1704462200&s=books&sprefix=11%2B+verbal+%2Cstripbooks%2C113&sr=1-2-spons&sp_csd=d2lkZ2V0TmFtZT1zcF9hdGY&psc=1
https://economistfoundation.org/topicaltalk/

OneEducation

Putting children first

Give well-structured
descriptions,
explanations and
narratives for
different purposes,
including for
expressing feelings

Adapt the structure of talk in ways which support
meaning and show attention to the listener e.g.
clearly summarises and reports back findings in a
logical order, supported by well-chosen relevant
details.

Tell elaborate and entertaining stories.

e Encourage children to tell stories in sufficient detail to engage the

listener.
e Summarise key events or information from given extracts or excerpts
of speech.
M 4 Storytelling Week
26: Summarise main i0eas I~
from more than one
paragraph

@ River
or QTORIES

®

20 e Lo Lo chikdoan, ke aloryhilles

POSSIBLE SUMMARISING ACTIVITIES:

1-word story /6-word stories.

Deliver a small news bulletin to inform people what has happened.
Summarise what you have heard/read for a small child.

Summarise the meaning of songs or poems.

Flow charts of events as a prompt.

Chapter summaries - recap before reading on.

Summarise the events of special days, school trips, units of work - publish on
class blogs or in school newsletters.

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for

Education ‘National Curriculum’, 2014.



https://literacytrust.org.uk/resources/national-storytelling-week/
https://literacytrust.org.uk/resources/river-stories-tales-and-poems-across-commonwealth/
https://www.oneeducation.co.uk/reading-gems-part-1-our-reading-approach/
https://literacytrust.org.uk/resources/28-ways-turn-children-storytellers/

OneEducation

Putting children first

Maintain attention
and participate
actively in
collaborative
conversations,
staying on topic and
initiating and
responding to
comments

Use spoken language
to develop
understanding
through speculating,
hypothesising,
imagining and
exploring ideas

Is able to structure their talk to meet the needs of
their listeners e.g. well-chosen/relevant details,
appropriate language choices, clear and succinct
information and a range of non-verbal gestures
(such as deliberate pause/delay for effect).

e Bring together all children’s prior learning on body
language and prosody. Create a shared success
criteria for pupils to refer to.

e This links to the RAFT for writing projects -
understanding the reason for writing, audience,
features and tone and how to adjust the style and
content accordingly.

e Explain to children that formality is a sliding scale;
consider having a continuum on the classroom
wall, placing examples of spoken or written
language at an appropriate point between formal
and informal.

Closing the
word gap:
activities for the classroom

Primary
EYFS, KS1, and KS2

Can use a wide range of vocabulary (cause/effect,
possibility, predict, presume, suppose, conclude,
guess, infer, estimate, suspect, consider, deduce,
expect) to speculate about possible outcomes in
narrative and real-life situations.

e Blanks Level 4 activities.

e Pre-teach the vocabulary you want children
to use. They're more likely to use it if they
have a good understanding of the word.

e When having discussions, have targeted
vocabulary visually available. Encourage each
child to use a different one.

e Create worksheets around the vocabulary to:

Ask pupils to put the word into a sentence.

Ask pupils to identify when it has been used

correctly and incorrectly.

) stem
reversible |
irreversible
change

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://www.teachit.co.uk/partnership-resources/word-gap/primary/wordgap-activities
https://www.stem.org.uk/elibrary/resource/34638?_ga=2.104466944.1485405638.1704390473-1252447307.1704390473
https://vocabularyninja.co.uk/shop/tier-2-words/

OneEducation

Putting children first

Speak audibly and
fluently with an
increasing command
of Standard English

Participate in
discussions,
presentations,
performances, role
play/improvisations
& debates

Uses complex sentence structures with
confidence and is fluent and clear in a wide range
of situations.

Provide adverbials and conjunctions prompt cards during speaking and

writing activities.

Encourage the children to use a certain number of conjunctions and

adverbials.

Collection books for different sentence structures - draw from

reading.

Onetducation
.....

Sentence level progression
Year 3toYear 6

Standard English - Active Grammar
Lesson Ideas - KS2

Subject: English  Agerange: 7-11  Resource type: Lesson lcomplete)

File praviews

t’sa

3RAMMAFR

By Thinking Child

GRAMMAR!

oy Thicking O

Demonstrates the ability to adapt a character to
different scenarios and is able to sustain a role
effectively.

Can confidently vary grammar and vocabulary to
suit the audience, purpose and/or context.

Link this to the RAFT for writing - including

Cross-genre pieces.
Shakespeare drama activities.
Playscripts.

Echo and choral reading.
Poetry performances/recitals.

L
‘mse.aw

Outcome: Letter.

Audience
_ Features

Reason - to ask Sarah Roberts about
her job and discuss how we feel about
the book.

Audience — Sarah Roberts.

Features — letter format, use of |
questions, conjunctions to link ideas,
specific choice of words.

Tone - friendly.

RAFT

- ROYAL
+ SHAKESPEARE
i{ COMPANY

arty Potte

POETRY BY

HEVURT

National
Poetry
Day

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.



https://poetrybyheart.org.uk/
https://oneeducationltd201-my.sharepoint.com/:b:/g/personal/catherine_delaney_oneeducation_co_uk/EUDXO8jjvFJAtFaoR4-wuuYBPQhHrjLAk4vfRhy11AGOXQ?e=tegcD3
https://www.tes.com/teaching-resource/standard-english-active-grammar-lesson-ideas-ks2-12502731
https://www.oneeducation.co.uk/svp-media-object/an-introduction-to-p-i-c-c-a-text/
https://www.amazon.co.uk/Harry-Potter-Cursed-Child-Playscript/dp/0751565369

OneEducation

Putting children first

Gain, maintain and
monitor interest of
the listener(s)

Consider and
evaluate different
viewpoints, attending
to and building on
the contributions of
others

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for

Shows an ability to vary delivery and tone to
convey meaning and to match to the needs of the
audience.

Ask children to explain things to you. How do you do/make/draw...
Get them to explain things to you like you are an alien from another

planet.

Play ‘Extended answer’ - children pose a question to one of their

peers, and they are not allowed to answer “yes” or “no”. This can be
linked to a subject/topic or played just for fun.

LAMDA

Watch: What is intonation?

g the essive, lively way
wire recding to life.

ip below, Mr McPartlin gives his
ud with intonation

-omplate the reading challenge he

ol
sets you loter in this lesson.

TalkThe Talk

CONFIDENT COMMUNICATION FOR LIFE

Interpret and respond to different viewpoints by
building on contributions of others” and
formulating questions to deepen understanding.

Blanks levels of questioning.
Expanding ideas and sentences.
Shorter debating games.

Education ‘National Curriculum’, 2014.



https://noisyclassroom.com/oracy-ideas/short-activities-and-exercises/
https://www.lamda.ac.uk/whats-on/tickets-schools-education
https://www.bbc.co.uk/bitesize/articles/z8pbf82#zhry46f
https://talkthetalkuk.org/news/how-to-be-confident-speaking-in-class/

OneEducation

Putting children first

Select and use e |n arange of situations is able to adapt language Brine i <kille £ !
: : style and register to suit the purpose e.g. can e rng i sxilis frrom ail areas €.g.

approprla.te (GHEGCE effectively argue their point in a discussion summarising, justifying, inferencing,
for effeCFlve, without becoming ‘emotional’ and maintains adapting language to suit the listener,
communication control of their tone, language and responses; attention and listening.

adapts speech depending on the audience e Presentations.

(formal/informal). e Marketing campaigns for a new product,

e.g. chocolate bar.
e Debates.

e Presenting to buddies in KS1.
e Year 6 play/performance.

* NATIONAL SPEECH & DEBATE ASSOCIATION

CONNECT.

R.tna@ Lo

(=== e

\m@ Euosv\
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A Member of JA Worldwide

Framework adapted from The Communication Trust ‘Universally Speaking’; Education Gateshead ‘Speaking and Listening Assessment’ and Department for
Education ‘National Curriculum’, 2014.


https://www.speechanddebate.org/how-to-judge-declamation/
https://www.outoftheark.co.uk/products/musicals/leavers-musicals/
https://www.young-enterprise.org.uk/programmes/fiver-programme/
https://www.musiclinedirect.com/year-6-leavers-plays/

